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Purpose of the Proj-ect:
The purpose of this project was to dete:i:mine if
father-absence affected the ability of preschoolers to
solve real-life interpersonal problems.

Objective:
The objective of this applied project was to deter-

i'

mine if father~absent ,preschoolers as compared to fatherpresent preschoolers scored significantly different on
the Preschool Interpersonal Problem-Solving Test.

Limitations: _
This applied project was limited to the geograph~cal
area of Morehead, Maysville, Tollesboro, and Vanceburg,

I

Kentucky, which are all small towns in rural Northeast,
ern Kentucky.

I

This localizes the study results and thereI
I
fore generalizations may not.apply to children in other

areas.

Procedures:
A demographic questionnaire, along with cover lett~r
I
and permission for testing form, was developed to obtai~
subjects for comparison groups.

After the father-absent

and father-present comparison groups were established,
each group was administered the Preschool Interpersonal~
Problem Solving (PIPS) Test.
Upon completion of testing analysis of variance
revealed a significant difference of relevant solution
and category scores between the father-present and fatherabsent groups.

Both the relevant solution and category,

scores were significantly higher for the father-present:
group.

This test indicates that the mean effect of the

presence of the father is significant, F (1,48) = 8.59,
p <.01.

Recommendations:
A government sponsored and financed longitudinal
research study, to determine the effects of the absencei
of the natural father on children is recommended.
Intervention programs should be encouraged utiliziJg
I
I

government resources, the Department of Education and
already established human service organizations to deve+op

I

•

I

I

clinical services, cotmnunity education and preventive ·
''
I'

counseling.

. I
There should be implemented a program for teach 1.n,g

interpersonal problem~solving skills to·the children
who were administered the PIPS test and found to be
lacking in this respect.
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THE EFFECTS OF THE ABSENCE OF THE NATURAL FATHER!
ON INTERPERSONAL PROBLEM-SOLVING
OF PRESCHOOL CHILDREN
i
A sizeable and·growing phenomena in this count~y is
I

I

divorce.

.
I
In·America, from 1970 to 1977, the d ivorce
rate

I

increased by a dramatic 79%.

Of the married people who
1

are between the ages of 25 and 35, it is projected that
over one-third will divorce.

A principal concern is that

each of these divorces will involve an estimated av~rage
of two children.

For these children, the separation and

divorce of their parents also represents a major social
and emotional crisis (Helping Youth and Families of
Separation, Divorce and Remarriage, 1980).
Children o·f separated and divorced parents may _react
with various manifestations of disturbance, such as:nightmares, faltering school work, behavioral problems, changed
.

I

eating habits, bedwetting, wanting to sleep with parents,
headaches; and other reactions.

Many children often

attempt ineffectually to reunite their parents.

Some

children feel manipulated.and exploited as they are:used
as pawns in an ongoing struggle between the mother and
father. These children may be torn between the pare~ts,
leading to profound feelings of anxiety and guilt a~ well.
•

'

I

In general, it often takes children longer to adJust ,to the
'
I

i

.,I
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iI
divorce than-the parents, partly because they are at la
more formative stage when the impact may affect develop!

mental patterns.

Also, they feel a lack of control s'ince
I

the decision for divorce was not theirs.

'

Parents at :this

time are dealing with their own divorce adjustment and
I

may not have the emotional resources to provide the needed support, thus contributing even more so to the suffering of _youngsters during this stressful period.

A major

contributing factor to the child's lack of adjustmen~
seems to be the loss of the father as a resident of the
household and companion (Helping Youth, 1980).

It is

this effect and loss upon which this study will concentrate.
Statement of the Problem.

Evidence from the literai

ture indicates that father~absence may detrimentally;
'

affect some areas of child development.

In additionlto

'

lack of needed financial support and paternal deprivation,
there are adjustment characteristics.associated with,and
fostered by the absent father.

Among them are sex-role
'

adjustment, emotional development, low academic aptitude,
'
low achievement and motivation, and social characteristics
'

that involve antisocial behavior, dependency, aggres~ion,
'

'
atypical moral development, higher crime rate, preference
'

for immediate gratification, mistrust of others and
vocational adjustment problems (Coonrod, 1981).

I

4

I

'

I

I

The purpose of this study is to attempt to detei;mine if the absence of the natural father affects the

I "
I

interpersonal problem-solving skills of preschool children.

!

Hypothesis.

Research of related literature reveals
I

conflicting information b"oth supporting and refuting:
I

detrimental effects.

In considering this "information

there is. substantial evidence that father-absence can
adversely affect cognitive development, social, emotional
and sex-role adjustment.

It is therefore hypothesiz~d

that father-absent preschool children will achieve lower
'

scores on the Preschool Interpersonal Problem-Solving
(PIPS) Test than father-present preschool children.
Justification of the Problem.

It seems that child-

ren who are poorly adjusted, due"tO father-absence should
be identified so that intervention and possible counseling
can be provided.

Even well adjusted and healthy chi'1dren,

if faced with divorce, are challenged by the number pf
problems that arise.

The need for services availabl'e to

these children has become increasingly evident (Help;ing
Youth, 1980).
Definition of Terms.

For the purpose of this s'tudy

the following terms are being operationally "defined::
I

•

l

'
Absence - the fact of not being present or available;

i5
I

i

specifically, being departed from·the household as a'
permanent resident thereof.
Father-absent - condition where the father is not
.

I

present or available and has departed from the house+
hold as a permanent resident by reason of divorce.
Father-present - condition where the father is
present,. available and is a permanent resident of the
household.
Interpersonal Problem-Solving - thinking skills
that are associated with the quality of social adjustment

!

such as ability to generate problem solution or opti~ns,
determine suitable means of achieving end goals, while
recognizing the conseq-µences. of alternate strategies.
Natural father ·- biological father .of a child, the
true father as distinquished from a stepfather or father
by adoption.
Preschool children - children past the age of infancy but below the minimum age for admission to sch~ol,
specifically children ages 3 to 5.·
Assumptions and Limitations.

This part:i,_cular re-

search project is subject to unknown factors which can
not be controlled.

For example, within the father- , :
i

present families, factors such as absence or presenc1e of
marital discord is not known.

'

Within both father-p~esent

and father-absent families the quality of communicatiion

I

6

and family interrelationships are also unknown.

For:

the purpose of this study, these factors are assumed!
to be somewhat similar within the family structure of'I
those children participating.

It is recognized that'I

limitations exist in this type.of study.

Although house'

holds are comparable in many respects, it is unlikel~
that all preschoolers involved will be exposed to equal
nurturance and environmental experiences.
This sample is limited to one accessible population and geographical area.

The study results and

generalizations are localized and may not apply to
children in other areas.

7

REVlEW Of RELATED LlTER,ATURE
The purpose ·0:1; this section is to provide a re7iey
of material related to the effects of father absence~
'

upon children.

'

The following studies, articles, and

!

professional opinions have provided the ,background and
the bas i.s for this study.
The literature reveals ·considerable research into
the effects of father-absence upon children.

The •.father-

absence dilermna has not been fully resolved.

Yet, the
!

adverse effects of early absence on children of divorced
I

parents has been well documented by a number of investigators (Blanchard anc;l Biller, 1971;' Biller, 1969a,
1969b; Carlsmith, 1964; Santrock, 1972; Sutton-Smith,, Rosenburg, and Landy, 1968; Hertherington, 1972; Sea.rs,
1946; and Kohlberg, 1966).
Growing up without a father may have direct and
indirect effects on children.

Direct effects include

those relating to reduced stimulation resulting from
father absence (Biller, 1982).

lndirectly the mother's

'

'
emotional adjustment and her interaction with her child-

ren may result from increased life changes with social
and economic related stress cormnon to single parent~
(Weiss, 1979).

This places the child at increased risk
I

for emotional and intellectual problems as well (Eiduson,
1981).

8

!'

In a written opinion based on her research Coonrod
(1981) stated, "Implications are that the ·fatherst avail,
ability and leadership are vital to the healthy funcrioning
'

of each individual in the family" (p.13).

Coonrod further

concluded, "The emotional scars created by absent fathers
have been associated with feelings of inadequacy, lo~ selfesteem, ·and generally poor personality development" _(p. 38).
Physical and psychological disorders have beeri directly
related to father-absence.

Encopresis, an act of involuntary

defecation not directly due to organic defects, was found
in Air Force personnel dependents whose fathers were,absent
in the line of military duty.

Investigators in working

with 17 cases found that fecal soiling rapidly abate~
or completely stopped when fathers returned home and
were induced through therapy to spend more time with·
their sons (Schaengold, 1977).
A study showing a relationship between father-a~sence
and self-control was conducted at the University of Virginia.

This study investigated the effect of male

absence on impulsivity and self-control.

The major find-

ing was, for both sexes, father-absence correlated n·egatively with resistance to temptation (Kersey, 1973) ..
Another study has shown father-absence to be associated with additional forms of inappropriate sex-role.
behavior in boys.

They include mother dependency,

9

exaggerated masculinity, and.difficulty in getting along
with peers (Lynn and Sawrey, 1959).
I

Hetherington (1967) suggests pres·chool years, wlieri
I

childrens' contacts are ·1argely
limited to the famil:S,-,
.
'
.

!

may be a critical period for father-absence effects. ;
'

Pre-adolescent boys whose fatqers had left home in the
first four yea.rs of life ·were less aggressive, had more
feminine preferences, and avoided competitive. ·games. :
The impact of paternal deprivation is gr~atest ~hen
the onset of absence begins in the first years of th~'
child's life (Santrock, 1970; and Deutsch and Brown, ·
1964).

In

dispelling the notion that once the ·father i~
'

out of sight he is out of mind, a study conducted of,

father fantasies of preschool children with nonresident
fathers showed approximately 45% of the fantasies pr9duced included the father and represented father fantasies.

'

Those findings indicate that preschool children

with nonresident fathers have a great number of fantasies about the father.

The father is very much on the

minds of his children even though he is physically absent
(Michaels, 1981).
A University of Miami investigation revealed th-11t
father-absence not only affects boys but can affect
girls as well.

iI
I

Girls' heterosexual relationships and'

I

10
I
I

personality development in_ general are closely a·ligned
to the type of fathering she has experienced.

It was
I

I

also found that father-absent girls.with only older fe!
male siblings were significantly more ·depend,erit and less
aggressive than father-abserit girls with older male ~iblings.

'
Father-absent boys with only older male sibliJgs

were significantly more masculine and less dependent than
father-:absent boys with only older female siblings.

'How-

ever, contrary to expectations, there was no dependency
either on doll-play-interview or maternal interview '
measures with father-absent subjects (Wohlford, Santrock,
Berger, and Liberman, 1971):
As indicated earlier not all data collected corraborate the correlation between father-abserice and calami-.
taus effects on children.

In assessing sex-role dev~lop-

ment of kindergarten Mexican-American boys no signif~cant
difference in sex-stereotyped responses was found.

The

results contrasted -with Hertherington's (19661 and Sears'
(1951) findings of less aggressiveness in boys whose
fathers were absent before the boys were five years old.
(Sultemeier, 1979).
Other studies, such as one conducted by

McCord,

McCord, & Thurber (1962) found no significant differ~nce
in sexual identity and sex-role development between

:11

father-present and father-absent children.

Fowler and

Richards (1978) also found no academic deficits or any
I

difference in educational preparednes·s due to early and
continuing parental absence ·in father-absent kinder-

I

garteners.
In March, 1983, the Sub-Committee on Aging, Family
and Human Services of the U.S. Senate, Conmiittee on Labor
and H.1.lIIlan Resources held a hearing entitled, "Broken 'Family:
Overview and Effects on Children."

.Testimony was heard

from numerous professionals in the field of human services.
The majority of the testimony dealt with the adverse effects
of divorce·on children and possible intervention.
Throughout the· hearing a vast body of research was
presented which gave evidence that the increasing divorce
rate subjects an ever-increasing number of children to not
only a physically absent parent, but to a custodial parent
who though present, may be inaccessible because of his or
her own emotional traumas.
In a strong attack against the agrument that there
is no real evidence that divorce harms the children involved, Amiti Etzioni

(Note 1), Director, Center for Policy

Research, stated before the Conmiittee, "In all my prpfes.sional and personal experience I have never seen a
single child, not one who did not suffer, in one wayi or
I

another, physically or psychosomatically, to one degree
I

!12
I
or another, .from divorce" (p. 2)..

i

Nicholi (Note 2) expres·sed before the committee
'

I

that children find as a consequence of divorce ·that i
:
one of the parents is abserit and most of these children
view this absence as rejection which too ofteri breeds
hostility and resentment.

This can predispose children

to a variety of emotion.al disorders that may manifest
iillI!lediately or later in life-.
Initial reaction, according to Nicholi, to fatherabsence due to separation and divorce resembles the
reactions of children who have lost a.father by death.
Those reactions include: a rageful protest over deserttion, an intense fantasy relationship with the absent
parent which seems to be a form of denial, efforts to
be reunited with the absent father, irrational guilt and
a need for punishment, exaggerated separation anxieties,
fears of being abandoned by the remaining parent, a deer.ease in impulse control and a wide variety of regressive symptoms.
Nicholi further testified that the students used
in his research at Harvard University who were suffering
from.emotional illness seemed to have had a number of
traumatic early experiences with a rejecting, inaccessible or absent father.

13

The future for. father-absent children and society
seems serious.

It was predicted by Nicholi that if the
I

divorce rate continues to soar, the quality of family life
will continue to deteriorate, producing a society wi~h a
higher incidence of mental illness than ever before, an
increase in crimes of violence, an increase in suicide
rate due to aggression turned inward, and an increase in
the use of psychoactive drugs .
.In a summary· statement for the committee, Rekers
(Note 3), stated, "I regularly witness what the research
documents for these children of broken homes:

These

youngsters typically suffer depression over their loss,
worry and anxiety over the marital disintegration, anger
toward a parent for the resultant chaos and disruption,
guilt over their real or imagined misbehavior thought to
have contributed to the family break-up, loneliness and
apprehensiveness over being seen as different from playm,;1tes .and a keen feeling of vulnerability to uncontrollable tragedy.

The child's acute psychological distress

and sense of family instability persist two or more years,
with potential lifetime consequences" (p.3).
Summary.

The search of literature related to this

study revealed a multitude of detrimental effects associ~ ·

14

acted w;i.th ch;tldren who are father-absent.

I

As prev;i.ously

ment;i.oned·, not all articles and studies. have beeri conclus;i.ve and some are indeed conflicting.

The research

studied seemed to suggest that fathers play a major
role in the healthy development of their ch:i.ldreri.

His

departure may signify the collapse of the structure
that provided support and protection, which children
need and will continue to need.

When ch:tldreri experience

the separation of the father and dem;i.se of the fam;i.ly,
it can become a most stressful period in their· lives·.

'

i
''I
'
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METHODS AND PROCEDURES
Description of Sample.

The population research~d
'

is restricted to the Morehead, Maysville, Tollesboro,'
and Vanceburg, Kentucky areas.

All are small towns in

rural Northeastern Kentucky.
Twenty-five four and five year old nursery scho'ol
children, living with their natural father and twentyfive four and five year old nursery school children,
not living with .their natural father, due to separation
or divorce, participated in the study.

All children and

their mothers were volunteers . .
Assignments to the.appropriate group were determined
on the basis of information regarding the non-resident
father which was obtained from the mothers who had
completed a demographic questionnaire. (See Appendix C)
The control group was composed of white, lower to
middle class, boys and girls with the natural father
present.

The average child of the experimental group

was also white, lower to middle-class, without the
natural father living in the household.

Attempts were

made to determine how long the father had been absent
and to restrict the samples to those children from homes
where at least eight months had elapsed since the nonI
resident father had left the home. This was done so:

16

that fathers had been absent for a period long enough
for the absence to have had some effect.
Instrumentation.

The instrument used to assess'

interpersonal problem-solving skills was the Preschool
Interpersonal Problem-Solving (PIPS) Test (Shure and
Spivack·;. 1974).

This test was chosen because it was

specifically designed to distinquish among preschool.
youngsters displaying varying degrees of behavioral adjustment as early as age four.

It also measures the child's

cognitive ability to solve real-life interpersonal
problems.

This test distinquishes those who differ in

social adjustment and measures an element of thinking
that is central to the child's adjustment to other
people.
Three different tests of IQ (Peabody Picture Vocabulary Test, Slosson, and Stanford-Binet) were used by
Shure and Spivack to assess the extent to which measured
intelligence influences the relationship between cognitive
and behavioral adjustment measures.

Analys_es ·revealed

that IQ adds nothing to the power of PIPS in predicting
behavioral adjustment:

Thus, the PIPS is being used as

a research tool to assess the ability of father-present
preschoolers as compareq to the father-absent presch9olers
to solve real-life interpersonal problems.
Research findings, as earlier indicated, show that

I
I
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the PIPS does not measure general cognitive "power" or
IQ and is independent of general language skill.

Subse-

quent data also show validity in five-year-old inner !city
.

1·

kindergarten children with respect to behavior adjus~ment
group, IQ and language sk.ills.

One·-week test-retest

reliability for fifty-seven randomly selected youngsters
yielded a reliability coefficient of .72 and a standard
error of 1.27 (Shure & Spivack, 1974).
The PIPS test measures the child's ability to c_onceptulize alternative solutions to real-life interpersonal
problem situations and differentiates young children who
differ in overt behavioral adjustment.
two parts.

The PIPS test has

The first presents a series of stories de-

scribing a problem between peers, each story depicting
one child wanting to play with a toy another child has.
For example, "Here is Johnny (show picture) and this is ·
Jimmy (show picture).

Johnny is playing with this truck

(show picture) ·.and has been playing with it for a long time.
Now Jimmy wants a chance to play with this truck.

What can

Jimmy do (or say) so he can have a chance to play with the
truck?"

In the second part, each story depicts a child having

damaged property, for example, a broken window.

In each

instance the child is asked, "What can (Peter) do so his
Mommy will not be mad at him?"

In both the peer-pro~lem

/ 18

and the mother-problem situations; new characters are
presented (with a new toy or act of damage to prope~ty)
I

after each new relevant solution has been offered bx
the child.

This is done in order to maintain interest

in the.stories.
For the peer-problem, every child is presented:
with pictures and questions to seven stories.

If

the

child offers seven new relevant solutions, three extra
stories may be presented.

Testing stops· at the first

toy £or which no new solution is given.
Five additional stories are presented to every
child for the mother-problem section of the PIPS.

Again,

if the child offers five new relevant solutions, extra
stories are presented.

Testing stops at the first of

the four possible stories for which no new solution,is
given.
Examples of the pictures are shown and the siz~ and·
mounting are described in the manual (Shure and Spivack,
~974).

The PIPS score of a child consists of the total

number of different solutions given to peer

and mother-

problem stories.
All father-present and father-absent children
participating were administered the PIPS by one of
two graduate students.

Each test administration todk

approximately 30 minutes per child.

The person

I

I
I

:19

administering the PIPS recorded the child's responses
on the PIPS Preiiminary Score Sheet. (See Appendix Il)
..

I
I

Interactions· between the experimenter and child during
testing session were standardized according to the
Scoring and Instruction Manuai.

I
'
PIPS

The experimenter was

not aware of the group assignment. of all the children
who were tested.

I

lzo

l

''

RESULTS
Data Analysis.

Comparisons were made of the·scores
I

between father-absent and father-present children.

I

The
I
'

.results of the study indicated a significant differe~ce
between the two groups with regard to two of the fiv~
scores obtained from the PIPS test.
An.assemblage of five scores can be derived from
the PIPS test.

These scores are classified as:

,relevant

solutions, categories, relevancy ratio, force ratio,,and

i

PIPS Talk.

A child's PIPS score consists of the total number
of different solutions given to the peer and motherproblem s1:ories.

The total·score combines peer-problem and

mother problem scores because of the significant correlation between these two scores (Shure and Spivack, 1974).
This is known as the relevant solutions score and is.the
score upon which this study will focus.

(See Appendix D)
I

\

The main issue in scoring is to identify the number
of problem solutions that are really different, and not
enumerations of an earlier response, or responses that are·
irrelevant to the problem as stated.
In scoring it is feasible to classify solutions into
categories, which gives a second set of scores.

This
I
I

classification is used because it is possible for a child
I

21

to receive credit for more than one solution within a
given category.
I

The third score derived from the PIPS is the relevancy ratio.

The relevancy ratio, or proportion of I

relevant solutions to the number of all no-solution
responses is computed by the following formula:

number of relevant solutions
number of relevant solutions+ no-solutions responses
I

No-solution responses are of three types:
goal, 2) substitute goal, and 3) irrelevan·t.

1) rJlated
For example

a related goal, possible in the peer type problem only,
involves the child suggesting the character get another
toy of the same kind as the stated toy, but not the stated
toy itself.

Example
In response to the question "What can Jimmy
do to get a chance to play with this truck?:"
the child offers "Get another truck."

The

response is a related goal, for example, getting a truck other than the truck in question,
thus changing the ~roblem as stated.

22
I
•'i
I

Each different irrelevant response is considered
a no-solution response and is included in the denomin1

ator.

The relevancy ratio includes the totals of the

I
I

peer and mother-problems.
According to the test authors (Shure & Spivack,

1974) the re1·evancy ratio has consistently related to
behavioral adjustment in various groups (adjusted children, X= :78, SD= :1s, N = 231; impulsive children, X =
.60, SD= .25, N = 159; inhibited children, X

~

.50, SD=

.30, N = 79) and may be of interest as an additionaliway
of viewing the quality of problem solving cognition. ,
The fourth score given is the force-ratio.

In

analyzing the data the forceful content of a child's
problem-solving cognition and his or her force-ratio
can be computed.

In order for the ratio of forceful

solutions to non-forceful ones to be computed, a child
I
must have given at least one relevant solution.
Forceful categories include:

Force-Grab, Physical

Attack, Damage to Property and Command.

The formula

is:
number of forceful solutions ·. ·
number of forceful+ relevant non-forceful ones
Force-ratio applies to the peer-problem only.
The final score that can be obtained from the PIPS

I'

i
I
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I
test is the Verbosity (PIPS Talk).

PIPS Talk is the

total number of verbalizations other than releva~t
solutions with __ the following exceptions: tangential
I

talk, statements of "I don't know," or any talk afteJ
a relevant solution incorrectly ,probed.

Included in.

the PIPS Talk are: enumerations of relevant solutions,
repetitions of relevant.solutions, no-solution responses,
enumeration of irrelevant response, and repetitions.
Unlike the case of the relevancy-ratio then, repetitions of all responses are included in the child's t~tal
i
verbosity count. PIPS Talk applies to totals for the
peer and mother-problems . . This measure also replicates
the finding that mere verbalization does not influence
the child's solution score.
Demographic data relevant to this study includes
number of boys and girls, average monthly income
for the two groups, age, and average length in number of
months that the father has been absent.
Both groups had an equal number of boys and girls.
The boys in both groups scored higher than the total
mean score for each group.

Father-present boys had

a

mean score of 6.92, father-absent boys had a mean score
of 5.54 as compared to total mean scores for both sexes.
of 6.88 and 5.12 respectively.

The standard deviation for
I

father-present boys was 1. 77, for father-absent, 2. 12.
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The mean. score for the_ ·girls. in both. group:; was
therefore lower than the total mean score_.

Father -

present girls had a mean score of 6.83, father~absenJ

I

girls had a mean score of 4.67.

'

The standard deviatilon

for father-present girls was 2.50, and for father-absent
girls, 2.13 (See Table 1).
The average monthly income was somewhat higher tor
father-present children.
children was $1,850.00.

The average per month for these
The father-absent children had

an average monthly income of $1,530.00.
The ages of the children for both groups ranged:from
four to six years, with an average age for both groups
of four years-seven months.
For the father-absent group, absence ranged fro~
eight months to forty-nine months with an average lerigth
of absence of approximately 24 months.
The two scores of consequence to this study are
the relevant solution scores and category scores which
showed a significant _difference between the two groups.
Scores for relevancy ratio., force ratio, and PIPS
Talk showed no significant difference between the two
groups.

These scores, however, _were not the focal point

of the study and are included for those who may be interested in the proportion of relevant solutions to the

•

'

'
:25

TABLE 1
A SUMMATION OF SCORES
FOR FATHER-PRESENT AND FATHER-ABSENT BOYS
FOR COMPARISON WITH GIRLS

SUM X

x

R

N

SD

Father-present boys

90

6.92

5

13

1. 77

Father-absent boys

72

5.54

6

13

2.12

Father-present girls

82

6.83

10

12

2.50

Father-absent girls

56

4.66

7

12

2.13

number of· all non-solutions responses·, the ·forceful
content of the child's problem-solving cognition and·
total number of verbalizations other than relevant
solutions.

'
(See Table 2 for a summation of PIPS scores

and Table 3 for analysis of variance scores.)
Further inspection of the data indicated that fathei-·
present children had higher raw relevant solution scores
on the PIPS test.

The mean relevant solution score and

standard ··deviation for father-present preschoolers were·
6.88 and· 2.15 respectively.

Father-absent preschoolers

had a mean score of 5.12 with a standard deviation of
2.17.

In order to determine whether or not mean PIPS

scores differed significantly for the father-pres·ent and
father-absent groups for both raw relevant solution scores
and category scores, a one between one within analysi·s of
variance was performed.
This test indicates that the mean effect of the
presence of the father is significant, F (1,48) = 8.5.9,
p(.01.

The mean effect of the repeated measure (rele-

vancy and category scores) was also significant,
6.85.

r

(1,48) =

Thus the father:.present children, as a group,

scored significantly higher than did the father-absent
children.

(See Table 2 for a summation of PIPS scores

and Table 3 for analysis of variance scores.)

TABLE 2
A SUMMATION OF PIPS SCORES
FOR FATHER-PRESENT AND FATHER-ABSENT PRESCHOOLERS

. SUM X · ·

. x

.. R.

N

FATHER-PRESENT
1.

Relevant Solutions

172

6.88

10

25 ·

2.

Categories

168

6.72

10

25

3. . Relevancy Ratio

20.04

.. 80

.57

25

4.

Force Ratio

4.48

.18

.60

25

5.

PIPS Talk

33

25

373

14.9

FATHER-ABSENT
1.

Relevant Solutions

128

5-.al2

8

25

2.

Categories

123

4. 92

8

25

3.

Relevancy Ratio

18.96

.76

. 75

25

4.

Force Ratio

5.12

.20

.60

25

5.

P:(PS Talk

355

16

25

14.2

.
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TABLE 3
ANALYSIS OF V:ARIANCE SCORES

1.

TOTAL

2 . .TOT BET

ss

df

528.1900

99

521.6900

4.9

... Ms·· ...

3.

GROUP

79.2100

1

79.2100

4.

err-b

442.4800

48

9.2183

5.

TOT WQN

6.5000

50

6.

TRAIL

.8100

1

.8100

7.

GXT

.0100

1

.0100

8.

err-w

5.6800

48

.1183

.. F . . . . .

8.59

p(.01

6.85

p<.05
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DISCUSSION AND RECOMMENDATIONS
Discussion.

The effect of father-absence on in~er-

personal problem-solving skills of preschoolers was

!
1

examined in white, lower to middle class children living
in rural Northeastern Kentucky.

The father-apserit child-

rem s.cored significantly lower than the father-present
children on the relevant solution and category· sections
of the PIPS test.

These resul):s extend the knowledge of

the adverse effects of father-absence on preschoolers to
include lower real~life interpersonal problem-solving
skills ..
It would seem appropriate in continuing this discussion of the implications of the findings to consider
some important variables involved.

Attempts were ·made·

to assess and control for income levels of .the two. groups.
However, data collected from the questionnaires show·
that the monthly income of the father-absent group wfs
slightly lower than that of the father-present groupl.
Results from the demographic survey also indicated that
all mothers of father-present and father-absent chil~ren
were working mothers, none of which received any type ·of
public assistance such as Aid to Dependent Children: '(ADC).
Further information collected from the questionnaires disclosed that all mothers of the ·father~abseht
group reported their child having an adult male with:

1
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I!

I
whom he or she interacted on a regular basis. (e.g.,
grandfather).

!

I
As discussed previously, children react to father,.
absence in various ways.

'

This research gives indication

of yet another adjustment characteristic related to
father-absence.

A lesser ability to conceptualiz·e
'

alternative solutions to real-life interpersonal problem situations was signified by the lower interpersonal
problem-solving scores of the father-absent group.
Recommendations.

Of the basic recommendations

suggested before. the previously mentioned Senate SubCommittee hearing (Broken Fami:ly: Overview and Effects
on Children) one included: a government sponsored and
financed longitudinal research study to determine the
effects of the absence of the natural father on children.
A study of this scope is more feasible as a govefllment _project because of the expense involved and diffi~.
culty to initiate and sustain; ..
A need seems evident for intervention programs
such as preventive counseling and community educatio~.
Government resources, the Department of Education and
already established organizations for human services'

i

could be used in establishing these preventive counsel-
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ing and education programs.
Not only preventive counseling seems needed, but
!

specialized counseling for those families already ne~otiating their way through divorce would appear needed ks
well.

It is important to find ~ays to help both aduits

and children at the appropriate time, namely, at the.
marital.rupture, so that they can be aided in preparing
for what lies ahead ..
Legislative rec_ommendations include ·improved economic support for children of divorced parents.

A 1979

Bureau of the Census survey reports that only 43 percent
of the children of divorced parents received support
payments from the father, with the average amount paid
estimated to be less than the cost of raising a child.
There should be implemented a program for teaching
interpersonal problem-solving skills to the children
who were administered the PIPS test and found to be
lacking in this respect.
Conclusion.

This study demonstrates that children

suffer adverse affects from divorce and loss of the fresence of the father in the home.

Secondly, some child-

ren ages four and five in father-absent homes demonstrated lower scores on testing and fewer skills necessary
to deal-with and solve real-life personal problems.

32

Divorce and its subsequent impact on children has
become a source of coIIIlilunity concern and has gained some
attention from our governing bodies.

.

However, there

l

!

is need for more investigation
and study of this pron'
.

lem.

.

There should be studies directed toward determin-

ing the cause and effect of the stressful impact children suffer in father-absent homes. Then, from informa.
.
tion gained from these studies, a search should be m~de
for suitable training programs for children of father~
absent homes to teach them the skills they lack and ,
alleviate as much as possible the adverse effects of\
the loss of the presence of the father in the home.
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A:(lpendix A
Coyer Letter
July 13, 1983

Dear Preschooler Parent:
I need your help! I am conducting a study of the effects of
divorce on children, specifically the effect of the absence of the
natural father, since the majority of children, even today, end up
in the custody of the mother. The purpose of this study is to
determine if this loss of the natural father effects the childrens'
interpersonal problem-solving ability.
Attached to this letter is a parental permission form for
testing and a questionnaire designed to gather useful information
regarding your preschool child as related to this study. The
information from the test and questionnaire will be used to more
wisely evaluate the results of the interpersonal problem-solving
skills of preschool children of divorced parents as compared to
children of parents who are not divorced.
So that this study will accurately reflect true results, I
urgently request your participation in the study by completing
the attached permission form and questionnaire.
I thank you in advance for your help and cooperation in
assisting those of us who work with children.· ·
Sincerely,

~~~y~~

Graduate Student
Education Specialist Program
Morehead State University

Encl. 2
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Appendix B
Parental Permission Fann
Parental Permission £or Testing
I hereby give consent for my child
to be administered the Preschool Interpe_r_s-on_a_l~P~r-o~b~l-e_m_-~So-l~v-m~g~T~e-st
(PIPS) by a graduate student in the counseling program at Morehead
State University. I am aware that the results are for research
purposes and my child will not be identified as an individual since
all data will be pooled. I further agree to release results for ··,
said research purposes.
I am also aware that results of the above mentioned research
will be made available to me upon request.

Signed:
Dated:
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Appendix C
Demographic Questionnaire
INQUIRY ON PRESCHOOLERS
A Study of the Effects of Divorce on Children
Return to:

Barbara Stanley
317 Second Street
Vanceburg, KY 41179
* 1.

Enter the first inital and last name of
your child?

2.

What is your child's date of birth?

3.

What sex is your child?

4.

Please check total monthly income
range for your family.

a.
male
b. - - female

. a.
b.
c.

d.
e.
f.
5.

Are you a single parent by reason of
divorce?

a.
b.

$0-500
500-1,000
1,000°.1;500
1,500-2,500
- .- 2,500-3,500
- - more than 3, 500

yes
no

Please complete this questionnaire if you answered yes to question
5. If you answered no to question 5, you have completed all neces·•
sary information for our study. Thank you for both your time and
cooperation.
1.

How many children are in your family?

2.

What are the ages of your children?

3.

How long has your child's father been
absent from the household?

* No

_____ years
--~-_years
_____ years
_____ years

names nor the identity of any participant will be released,
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Page 2
Inquiry On Preschoolers

4.

Does the natural father visit with
your child? (check one)

a; · . often but irregularly:
b;-- not .often but irregularly
c: ._-.- weekly
d; -.- monthly
e: .-.- yearly
£: .-- not at all

5.

Indicate your.child's relationship
with father before the divorce.

a.
b.
c.
d.
e. _

6.

Indicate your child's relationship
with father after the divorce.

a.
excellent
good
b.
c. -.- fair
d;
poor
very poor
e.

7.

Would you agree that your divorce
has effected your child?

a.
positively
b. •
negatively
c. --no noticeable effect

8.

Does your child have, other than
the natural father, adult male
individuals with whom he or she
interacts on a regular basis?
(e.g., grandfather, stepfather)

a.
b.

9.

Do you agree that your divorce has
created a hardship on your family?

10. Do you presently:

excellent
good
fair
poor
very poor

yes
no

a . _ yes
no
c. - - uncertain

b.

a.

rent

b.

own

a.
b.

yes
no

a.

yes
no

c. -.- live with parents
d. - - other·
:

11. Have you remarried?
12.

Is your child receiving any type
of counseling or being seen.by a
social worker?

b.
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Appendix D ·
Sample Scoring Sheet
Peer Problem: I

I
I

:,:l

II (1)

Ask.

~

(1)

<:

·s·av ·• i:>le·as·e·•·

Pl

;:s
rt

Lo'ah
Turns
Fair-Sh.are·
Trade-Br'ibe
Authority
Intervention

.'

z0
;:s
I

l'rj

0
Ii
r,

: (1)

C/l

0
~

Trick

i:::

Finagle·
Manipulate
Affect
'

Get Mad
Wait
Plan for
Future

rt
I-'
0

' ;:s

c:,

Ill

''' rt,
(1)
oq

' 0Ii
. I-'
(1)

"'

Force-Grab
, £)
l'rj :>:l
~ 0 (1)
!:'nys1.cal Attack rt Ii ~
Person
i~• 2 ~
Damage to
i g C/l §
Prooertv
I-'• o rt
'(1) ~

Command

' "' i:::

l}.
o·

- -l---l--1-----l---1---l--l-----l---1---1--i-..::R=e~l~a~t~e~d:......:G~o~a~l=--'I~ ;:s
~z
i::: o
Substitute Goal· rt
;:s
I-'• I

Irrelevant
Enumerations
Repetitions
-~~--l--~~"'""--l--~~--1--1---l--,,(;c-R.c.ce..clc.,,·e~v...·a"'"n'"'t~)_a-,-_,
Non-Relevant . 1
Rei:>eat b
:

g
"'
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Mother Problem: II
Sample Scoring Sheet

I.

'

%

"'

-.

·3
II)

'I

,

I I
I
I I I I
I I I I
I I
I
I
I I
I I I
I I r
I I
I
I
I I ·I
I

I ·I
I I I
I
I
I
I
I I I
I I. I
I I I
' I.
I
I I I
I
I I

I
I
I
I
I
I

I I

c-

)

Replace

IIAui;nori-cyRepair
Aid

I

T=th-

A'!'.)ology

I

I

l
I

I
I
I
I

I.

...c0

! ...,...
0

:,

'

'

.

C')

..."'

Bl.ame Oth2.r-

Lie-Deny
Don't Be
Mad
Manipu..l.a-ce
Affect

C/1

11)

I

O·

,...
"':::,I

·1

11

'''

11)

....
11)

IFinangle
I Hide

11)

<:

'I

DI

...

:,

Hide-It

'
'

Clean Up

I

I

I
z

I

''

'
''
'

HO
11 I
11 C/1

......
11)

0

11)

C:

< ...

DI ,-..

'

I I ·I

I

I

. i
I IEnumerations
Reoe-ci-cicns '

I

-Relevant
l.rrel.evant
Repeat

l

I

...

:, 0
:,

"'
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PIPS SUMMARY SHEET
!

,

..

'
.

Peer Problem

I
I
l
I
I
I

I
I
I
I
I

I ·I· I . I

I I I
I
I I I
I
I
I I I
I I I I I
I
I l
I

'

Porce£ul Solutions

I

I

:1 Non-Forceful Solutions
I
I I I \ Total Peer Solution~
I I I I cateaories
'
No-soiution (Reia~ed +
Substitute+ Irrelevant
I
'I
I· Enumerations
I
'
All Repetitions .
I
I

I

..

Mother Problem

I I I
l I l" · I I I
I l. I I I I I
I I I
I I I I I I
I I I
I
I
I I
I I \

Solutions·

i,
I

Cateaories
\ No-Soiutions
(Irrelevant)

I
I
I

Enumerations

i

All Repetitions

I

'

'

i
J

'

'l

Totals

I solutions
I I I
Categories
I
\ All ~o-Solutions
I
I
Enumerations
I
Ali RepetitiQns
I I I I I I 1· I
. I I Total Verbal
.I l

I I
I I
I I

·1

!

I
'

!

i
i'

I
I
I

I
I

,'

- -P-IPS-Score- - - - -- - - . - - - ~·--------- - --Relevancy-- - Force-- -PIPS Talk:(Total Verbal)
Ratio
. Relevant Solutions
Categories
Ratio
(peer)
(Peer* + Mother
(Peer + Mot'1er)
!Peer + Moth~r
{Peer* + Mother
r

~

0

CJ
t'/l

~
z
H

..

r>,;

t'/l

p.,
H
p.,

.
-
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on Children.

overview of Effects·:
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Testimony before the Subcommittee 9n

Family and Human Services of the U.
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Senate
•
•

Committee on Labor and Human Resources (Honorable
'
Jeremiah Denton, Chairman, Room SD-430 Dirksen Senate

Office Building).
2 ·-· · Nicholi, A. M.
on Children.

Washington, D. C., March, 1983.

Broken FainilY: · overview· o"f Effects
Testimony before the Suboommittee on

Family and Human Services of the U. S. Senate
Committee on Labor and Human Resources (Honorable
Jeremiah Denton, Chairman, Room SD-430, Dirken Senate
Office Building).
3.

Rekers, G. A.

Washington, D. C. March, 1983.

Father Absence ·in Broken Families':

The Effects on Children's Development.

Testimon7

before the Subcommittee on Family and Human Services
of the U. S. Senate Committee on Labor and Human'
Resources (Honorable Jeremiah Denton, Chairman, Room
SD-430, Dirken Senate Office Building).
D. C., March, 1983.

Washington,
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